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Introduction
Everydayness accompanies people throughout their lives. It is differ
ent for everyone, even if it is described in the same words and experi
enced in the same place. It is often monotonous, uninteresting, even
banal, and thus unnoticeable. It is hidden in small items, in details, and
enters the cracks of our lives  2. In relation to life-long processes, the
category of everyday life is very capacious and its boundaries blurred.
However, these boundaries delineate mundane, ordinary and everyday
life  3. In the broadest sense, everyday life is a way of showing man in the
entire changing and historical social world, which is known beyond the
theoretical point of view. Therefore, everyday life is not discussed; the
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truth of life is experienced  4. As a result, everydayness is practiced and
needs no definition  5. Still, depending on what elements of the social
world we highlight, everyday life consists of practices, discourses and
culture. Under these conditions, the concept of everydayness is iden
tified with everyday life, which refers us to the daily rhythm, to what
happens during the twenty-four hours of our life, in a spontaneous and
nature-compliant way. A person who is active in the world of every
dayness given to him or her must find his or her own world. This calls
for a construction of senses, the understanding of which is based on
an analysis of the constitution of the senses initially offered to the in
dividual  6. The basis for interpreting the world is a set of one’s own and
others’ (parents’, teachers’) experiences, which are a reference system
in the form of everyday knowledge  7. The world of everyday life should
be understood as the intersubjective world that existed long before our
birth and was already experienced by our ancestors as organized. It is
now subject to our experience and analysis. In this context, everyday
life is this always pre-determined social construct of the world already
constituted in various ways in its specific history.
According to Alfred Schütz’s concept of the world experienced,
the world of everyday life is both a stage and an object of action and
interaction of the individual who must both control and change it
in order to realize his own intentions, within this world and among
others  8. Therefore, man not only acts within the world, but also influ
ences it. One’s behaviour propels the world by modifying or changing
objects belonging to it and their interrelations. On the other hand,
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these objects resist the actions of the individual, who can overcome or
otherwise must surrender to them. In these conditions, the pragma
tic attitude, which consists in a realistic assessment of reality and ta
king only such actions that guarantee effectiveness, becomes essential.
The above description shows that the natural attitude of an individual
towards the world of everyday life is governed by rationalism. In this
perspective, man has to change everydayness through his actions and
at the same time everydayness modifies his conduct  9. A common-sen
sical person is primarily interested in that part of the world of every
day life that is within his reach and that is concentrated around him
temporally and spatially. Events occurring in his external world impose
questions about ways of operation to be chosen from, which limits his
possible accomplishments. Consequently, the individual manifests his
or her pragmatic interest in seeking solutions to his or her personal
and private problems arising from his or her existence within the world
system he or she calls his or her environment  10. In these circumstances,
the problem of rationality and rational action in the social world beco
mes increasingly important.
Therefore, the purpose of this text is to answer the questions whe
ther a person in everyday life acts rationally, that is, whether he or she
is reasonably guided by his or her own needs, desires and goals. What
role does authority play in this process?
The theoretical basis for the deliberations is the concept of ratio
nality as put forth by Robert Kwaśnica  11 and a social diagnosis con
ducted by the American psychologist and philosopher Erich Fromm  12.
Why Fromm’s diagnosis? First of all, because it allows us to under
stand human tensions, both internal and external, manifested in social
groups, from normative positions. Additionally, it is a diagnosis whose
characteristics we can transfer to Polish society.
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BETWEEN RATIONALITY OF ACTIONS AND AUTHORITY –
THE THEORETICAL CONTEXT OF REFLECTION ON ERICH
FROMM’S SOCIAL DIAGNOSIS
Among numerous discussions on rationality carried out within the
social sciences, the approach of Kwaśnica fits perfectly well the ob
jectives of this article  13; the author reads human rationality as human
experience that sets the structural framework within which the in
dividual interprets the world and his own existence  14. Rationality as
understood in this way is an individual concept in which each indi
vidual experiences the world separately: what one sees as rational i.e.
justified by his understanding of reality, can be found by others to be
irrational, i.e. not motivated by their project of experiencing the world.
Rational behaviour is the conduct of a person in which we are dealing
with the anticipation of actions through reflection on the aims and
effects of actions and their meaningfulness  15.
According to Kwaśnica, contrary to common belief and the well
-ingrained positivist philosophy of science, we should refer to two
alternative rationalities of experiencing the world. There is the a d a 
p t a t i v e r a t i o n a l i t y (instrumental), founded on the logic of the
relation of the aim and the means and the other, e m a n c i p a t o r y r a 
t i o n a l i t y (communicative), based on the logic of a communicative
action  16. Both these types are a kind of permanent orientation, ena
bling a person to organize everyday life and to experience and orga
nize knowledge about reality. Each of them, as Henry A. Giroux points
out, is responsible for
a specific set of assumptions and social practices that mediate how an in
dividual or group relates to the wider society. [...] The knowledge, beliefs,
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expectations, and biases that define a given rationality both condition and
are conditioned by the experiences into which we enter  17.

The values to which a d a p t a t i v e r a t i o n a l i t y directs man come
from the axiological perspective of instrumental action. Following Jür
gen Habermas, Kwaśnica stresses that each instrumental action aims
to expand the technical control over objects, people including, or to
maintain the earlier level of control over them  18. The results of in
strumental action can be observable directly, i.e. evident as changes
occurring in the world of objects. Evaluating on their basis the value
of an action, it is enough to compare it with its goal, i.e. with the pre
viously assumed idea of what should be achieved. Thus, the criterion
which establishes the logic of an instrumental action is the conver
gence between the effects and the intention. In these circumstances,
it is reasonable to proceed in such a way as to achieve an observable,
measurable and verifiable outcome according to the external criteria
of intended use  19. The above description implies that the approach
of a person towards the world and the life priorities in this perspec
tive are justified by the goods which, as Kwaśnica indicates after Ja
dwiga Mizińska, prove indispensable for supporting and continuing
man’s existence  20. Their use is a prerequisite for maintaining and ga
ining satisfaction from the fact that a person can function efficiently
in the existing circumstances. The world seen in this way allures one
with the perspective of a comfortable, prosperous and peaceful life.
Submitting to it gives a person a sense of stability and security. All
the goods contained in it seem to be at one’s fingertips; they are visi
ble and accessible to everyone who takes enough effort to get them.
These benefits are quantifiable and measurable, not only in economic
but also in social terms. It is possible, for example, to compare and
evaluate the assets and wealth of a person, but also his or her posi
tion at various levels of the hierarchy: power, science, professional
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and non-professional life. Accepting participation in such a world is
synonymous with the approval of the existing culture and of an attitu
de to consumption and/or, possibly, to the reproduction of the goods
contained therein.
An example that expresses well the actions of adaptive rationa
lity is the i r r a t i o n a l a u t h o r i t y based on prohibitions, noticed by
Fromm in the social space  21. This authority is not a characteristic to
be “had” in the sense of possession or physical features. This is a kind
of control where a person is subject to the standards, values, orders,
messages, and persons they recognise. In this context, the notion of
authority may be relevant to understanding the relationship between
people when one person looks down on another  22. The source of ir
rational authority is always the physical or mental power over others.
Power on the one hand, and fear on the other, are the two pillars of
irrational authority. Authoritarian ethics understood in this way for
mally denies man the ability to independently discriminate between
good and evil. The one who sets norms is always a superior authori
ty. The person who recognizes authority is fearful of it and aware of
his own weakness and therefore does not refer to his own knowledge
and reason but uncritically submits to imposed principles. Materially,
i.e. content-wise, authoritarian ethics answers the question of what is
good or bad from the point of view of the interest of the authority, not
the interest of the individual. Examples include situations that often
occur in school and in society. “Good” is what you are praised for, “bad”
is what you are criticised or punished for by social authority or com
munity. The terms good and bad are linked to usefulness. A thing is cal
led good if it is suitable for the person who uses it. The same yardstick
of value can be applied to a person. The employer deems an employee
valuable provided the latter is useful. The teacher calls a pupil good
when he or she is obedient and does not cause trouble. In Fromm’s
opinion, the formal and material aspects of authoritarian ethics are
inseparable. An authority that does not want to exploit a person does
not need to dominate it. For the sake of his own interests, however,
he demands that “obedience to be the main virtue and disobedience
21
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to be the main sin”  23. For Fromm this distinction is similar to Weber’s
ideal type. In reality, he claims, there is invariably a mix of authorities.
Meanwhile, it is important which factor prevails in the life of a person.
An example of the functioning of rational and irrational authority is
the 19th century social character. In the 19th century, Western socie
ty was characterized by a mixture of these two species of authority.
What they had in common was that they were both overt authorities.
Man knew who was giving him orders and prohibitions: father, teacher,
boss, king, priest, God, law, or moral conscience. An individual could
either obey an authority or rebel against it, but he always knew who
was who and who should be an authority, what it required of him and
what the consequences of the obedience or rebellion would be.
The character of authority in the mid-20th century is different. At
this time, an overt authority is replaced by an anonymous authority, an
authority of opinion and the market  24. It is an invisible authority, be
cause apparently nobody demands anything; neither a person, nor an
idea, nor a moral law. Nevertheless, everyone is subjecting themselves
to the same way as people in an authoritarian society were subjec
ting themselves. According to Fromm, the disappearance of an overt
authority can be seen in all spheres of life. Parents often do not give
orders to the child, instead they suggest that the child will “want to
do it anyway”. Due to the fact that they themselves no longer have any
principles or beliefs, they try to lead the child in accordance with the
expected laws of conformism. This also applies to business and indu
stry  25. Here, too, orders are not issued and instructions are not given,
but one is encouraged and manipulated. As long as there was an overt
authority, there was conflict and rebellion against irrational authority.
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In this dispute personality developed, and especially the sense of the
“self” was formed, because man doubted, protested and rebelled.
The mechanism through which an anonymous authority operates
is conformism. A person thinks: I have to do what everyone has to do,
I have to adapt, not to differ, not to stand out, I have to change accor
ding to the modifications of the pattern; I cannot ask if I am right or if
I am wrong, but only if I am well-adjusted. “Nobody has power over me,
except the herd of which I am a part, yet to which I am s ubjected”  26.
This situation illustrates that a person’s self-esteem depends on exter
nal factors: their success and the assessment of others. For this reason,
a person is subordinate to the general public and his sense of security
stems from conformism, from never straying away from the herd. Thus,
the individual is not afraid of an overt authority, but is driven by the
fear of an anonymous authority of conformism. Admittedly, he does not
submit to anyone personally, but he does not have his own beliefs, al
most no individuality, no sense of his own “self”  27.
In this account Fromm shows the person as two contradictory yet
supplementary incarnations of the “to have” approach which intensify
the fear: the homo faber – a maker, creator, a man of labour, a deft ma
ster who is the slave of his own activity and his own income, and the
homo consumens, who treats life objectively and wants to buy as much
as possible for the money he has earned, experiencing an increasingly
nagging inner unrest  28. Fromm recognises the will to have as a major
source of human activity  29. To his mind, most people perceive posses
sion as a natural or in fact the only acceptable way of life  30.
According to Fromm, man chooses a world of “to have” values be
cause they live in a society founded on private property, profit and
power. The norms according to which society lives and which shape
the social character of its members are not insignificant. These norms
include: the desire to acquire property, to retain it and to multiply it,
26
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i.e. to make a profit. As a result of this principle, people who possess
property are admired and envied. Those who do not have goods are
seen as inferior. Consumption is therefore a value for many people.
A particular example of the phenomenon of excessive buying, accor
ding to Fromm, is most likely a private car. For those who have it, it
seems to be a necessity in life, for others it is a symbol of happiness  31.
Fromm believes that it is the pressure of the outside world that makes
the individual
to give up most of his or her autonomous, genuine desires and interests,
and his or her own will, and to adopt a will and desires and feelings that
are not autonomous but superimposed by the social patterns of thought
and feeling  32.

It is worrying that people are unaware that their decision-making is
conditioned and manipulated. Most people believe that they are act
ing according to their will. This image of society shows that 20th-cen
tury capitalism “needs people [...] who want to consume more and
more, and whose tastes are standardized and can be easily influenced
and anticipated”  33.
Fromm’s analysis of how new authorities operate (mass culture, fe
tish of goods, the alluring power of consumption) indicates that they
only too easily subject humans, who are not reflexive enough. Fromm
sees the reasons for this phenomenon in education, and more specifi
cally in the inadequate education process. In his opinion, compulsory
education in all developed countries is aimed at preparing young pe
ople for work. The aim of education is the social utility of the indivi
dual rather than his individual development or the extraction of his
potential (in line with the etymology of the word e-ducere, i.e. extrac
t)  34. Furthermore, as he stresses, “our system of higher education in
a relatively small degree triggers critical thinking and impacts cha
racter development”, while “students remain to a small extent only
influenced by the teacher’s personality and at best gain only purely
31
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intellectual knowledge”  35. Paralysis of critical abilities leads to depen
dence on others for decision-making and support. This disappearance
of creative attitudes occurs when the dominant
type of activity based on submission to or dependence on an authority. The
authority may be feared, admired, or “loved” – usually all three are mixed –
but the cause of the activity is the command of the authority, both in a for
mal way and with regard to its contents. The person is active because the
authority wants him to be, and he does what the authority wants him to do.
This kind of activity is found in the authoritarian character. To him activity
means to act in the name of something higher than his own self. He can act
in the name of Cod, the past, or duty, but not in the name of himself  36.

The crisis of norms and values led man to abandon the hope and
slogans of the Enlightenment era, which allowed him to believe that
he could trust his own reason. Growing concerns about human auto
nomy and reason have created a state of moral chaos  37. Authoritarian
ethics determines what is good for it and sets the standards of law
and conduct. In the humanistic ethic distinguished by Fromm, in op
position to the above humanistic ethics, man himself is both the giver
and the subject of norms. His real problem is what kind of authority
he should have. This is where the question arises of the struggle of
the external authority against the internal authority, which manife
sts itself as a duty, a conscience or the Freudian superego  38. From the
time of the religious Reformation, the external authority (persons, in
stitutions, social norms) have supplanted the internal authority, the
Freudian superego (conscience). Contemporary human conscience has
lost much of its weight. It seems that neither external nor internal au
thority plays a significant role in the individual’s life. Everyone is free
provided they do not violate the rights of others. Although authority
seems to be fading nowadays, this disappearance is only apparent. Ra
ther, authority is invisible, anonymous (public opinion, science, mass
media), does not exert pressure but mild persuasion. Importantly, an
35
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anonymous authority is more effective than an overt authority, few
suspect that it is underpinned by an injunction and an expectation
of obedience. The case of an external authority is different. It is clear
here that an order has been issued and we know who issued it.
The aforementioned realities reveal that the structure of society
affects man’s everyday life in two parallel ways: man becomes more
independent yet also more isolated, lonely and terrified. He finds him
self in a situation where much of what he thinks and says is thought
and spoken by everyone else. This means that a person has not yet
reached the ability to think independently and autonomously. On the
one hand, he has freed himself from external authorities, ordering him
what to do and what not to do. On the other hand, he forgets about
the role of anonymous authorities, such as public opinion, which owe
their enormous influence to the willingness of the individual to adjust
to the expectations they have set for themselves and to the fear of
standing out from the crowd  39.
In these conditions,
The feature common to all authoritarian thinking is the conviction that
life is determined by forces outside of man’s own self, his interests, his wi
shes. The only possible happiness lies in the submission to these forces  40.

However, as Fromm observes, every authority exists in so far as it is
recognised. If people do not realize the motives behind its recognition,
it becomes an objective force to which they submit. This forced con
formation causes them to flee from the individual self and grow into
something external in order to gain the strength they feel the lack of.
In this way, they give up freedom and flee from it. As a consequence,
people attached to power/authority expect them to protect, care for
and take responsibility for their lives  41. This, in turn, provokes the need
to have a “magical assistant”. This situation is dangerous for man and
culture, because he feels the need to succumb to the comfort of being
exempt from thinking, making decisions and dealing with the discom
forts of everyday life. This dependence results from the inability to exist
39
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independently on one’s own and to fully exercise one’s capabilities  42.
This mechanism makes the individual cease to be himself and adopt the
kind of personality offered by cultural models, thus making himself sim
ilar to others. The individual becomes what others expect to see. In this
way the gap between the “self  ” and the world is wiped out and so is the
fear of loneliness and powerlessness  43. These conditions prove that man
can nourish thoughts, feelings and desires that he subjectively feels as
his own, and yet these have been imposed on him from the outside; they
are alien and are not what he really thinks, desires and feels  44.
What Fromm writes about in his works about human thinking and
feeling also applies to acts of will. As he points out, “Most people are
convinced that as long as they are not overtly forced to do something
by an outside power, their decisions are theirs, and that if they want
something, it is they who want it”  45. Fromm believes that
A great number of our decisions are not really our own but are suggested
to us from the outside; we have succeeded in persuading ourselves that it
is we who have made the decision, whereas we have actually conformed
with expectations of others, driven by the fear of isolation and by more
direct threats to our life, freedom, and comfort  46.

People think that they are making decisions and wanting something,
but in reality they succumb to internal or external coercion that com
mands them to want what they are to do  47. In these circumstances,
culture fosters a conformist tendency and gives a sense of illusion of
individuality. Consequently, man is a lifeless automaton who harbours
an illusion that he knows what he wants, while in reality he only wants
what is required of him. Fulfilling the expectations of others causes
the loss of identity. Man could change this if he knew what he wanted,
what he really thought and felt, yet he does not know it  48.
42
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The other alternative manner of experiencing rationality distingu
ished by Kwaśnica is e m a n c i p a t o r y r a t i o n a l i t y (communicative).
As the author points out, in principle, in order to describe emanci
patory rationality, it would be enough to reverse the characteristics
of adaptive rationality. However, the fundamental difference betwe
en them is due to a system of values that cannot be described in the
same way as adaptive values. The order of the emancipatory value re
sults from the axiological perspective of the communication activity.
They cannot be named, enumerated or indicated, because they reveal
themselves on an ongoing basis, during a dialogue, as emancipatory
possibilities. Emancipation is understood here as a search for the po
ssibility of liberating oneself from the previously created and accepted
world  49. The specificity of emancipatory rationality as compared with
adaptive rationality is expressed primarily in the diversity of the axio
logical perspective. The axiological difference is caused by transcen
ding the earlier interests of an individual, focusing on the categories of
the state of possession and dealing with the factors of widely under
stood change  50. Departure from previous values changes the attitude
of man to culture, other people and his own knowledge.
Under these circumstances, culture is not treated by man as ada
ptation, but as emancipation. Other people are no longer seen from
the point of view of the benefits or risks they can pose on the road to
success, but as partners in a dialogue. On the other hand, self-esteem
is established on a similar basis as the relation to other members of
society. This means that life is not treated as an instrumental value,
because one’s own person is not the means to achieve successful re
sults. In this perspective, the person is aware of his own spiritual fre
edom, which gives him the opportunity to choose and to create his
own world in his own way and is considered a condition for the fulfil
ment of his humanity  51.
This understanding of the community and communication per
spective changes the relationship between man and his own knowled
ge. In this perspective, “knowledge is not understood as a ready-made
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tool, but as an endless process of learning about the world”  52. Know
ledge is not supposed to instruct people how to act. It can help them
in this, but the final decisions must be made by an individual on their
own. Its natural purpose is to enable the understanding of the world.
In this context, no belief can be accepted solely because other people
consider it right or sufficient for their own purposes. Acceptance of
these beliefs requires a person to accept them independently, criti
cally and reflectively and to consider their accuracy from the point of
view of one’s own value and one’s vision of the world  53. Under these
circumstances, the changes occurring in human knowledge are not
imposed but intentional. Man himself is looking for the weak points
of his erudition. He constantly verifies it and goes beyond its previous
findings. Every day the individual, reflecting on himself and his life,
becomes his own philosopher. For it is up to philosophy to ask qu
estions about the meaning of existence, about the values that impart
order in the human world  54.
Emancipatory rationality in the social sphere is exemplified by what
Fromm diagnosed as the r a t i o n a l a u t h o r i t y   55. This type of authori
ty allows people to make their own opinions, but it also requires con
stant inquiries and criticism from people who are subordinate to it. In
these conditions, the individual can rely on his or her understanding as
a guide to action and judgment, which is conducive to his or her de
velopment. In this way he strives for “positive freedom”, “he can relate
himself spontaneously to the world in love and work, in the genuine
expression of his emotional, sensuous, and intellectual capacities; he
can thus become one again with man, nature and himself […]”  56. This
approach corresponds to the human system of values of the “being”
type. Fromm understanding “being” as “the mode of existence in which
one neither has anything nor craves to have something, but is joyous,
employs one’s faculties productively […]”  57. Regrettably, as Fromm indi
cates, the society we live in is overpowered by the desire to possess. For
52
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this reason, it is rare in everyday life to see a witness to an existential
experience of “being”  58. As a consequence, the mode of “being” is hard to
define. However, there are some differences between them. Possession
refers to things that can be measured, counted and described. On the
other hand, “being” is connected with experience, and as Fromm stres
ses, human experience is inherently indescribable  59. The essential cha
racteristic of “being” is independence, freedom and the ability to think
critically. The spiritual development of man comes to the fore here,
his spontaneous self-expression, transcending the previously isolated
self, his own self, which phenomena are impossible to describe  60. Man’s
orientation to values of “being” type calls for rejecting egocentrism and
egoism and requires “poverty”. Unfortunately, as Fromm stresses, for
most people rejecting the possession drive seems too difficult. This si
tuation fills them with fear and a loss of safety. The fear and anxiety
inherent in the risk of losing what one possesses is absent in the life of
an individual who professes the values of “being”. A man thinks then: “If
I am who I am and not what I have, nobody can deprive me of or thre
aten my security and my sense of identity”  61. While “possession” is based
on things, “being” develops through practice. This includes, for exam
ple, the ability to think, to create intellectually and artistically, which
develops in the process of human expressivity. The only danger for an
individual who believes in the values of “being” is the danger that lies
within himself: the loss of faith in life and the strength of his own reason,
inner laziness and the desire for others to arrange his life  62.

SUMMARY AND CONCLUSIONS
The above reconstructed assessment of the impact of various kinds
of authorities on the rationality of actions in the everyday life of so
cieties, presented on the basis of the social diagnosis of Erich Fromm,
shows a pessimistic picture of human crisis. Although the researcher’s
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analysis concerned American society more than fifty years ago, it is
emphasized today that the everyday life of most people is dominated by
thoughtlessness and lack of concern for their own humanity  63. Today’s
human choices and actions are not rational because they are reduced
to automatic habits and routine. An individual engrossed in a race to
achieve the highest possible position on the scale of social bench
marks, does not have time to think about his or her own life. Usually he
does not consciously interpret the world around him because he lives
in an everyday life in which time has exploded  64. As a result, he knows
little about himself, is not aware of what he really wants and of what he
thinks and feels. His knowledge about his own needs, goals and desires
is not clear because the main criterion for his choices and actions is
the pressure of the outside world. His feelings and desires are less im
portant than what is ordered by an anonymous authority (mass culture,
fetish of goods, seductive power of consumption). It is also dangerous
that most people are ignorant of the fact that their will is conditioned
and manipulated. Many people believe that they are acting according
to their will. Many people live like automatons that have not achieved
the ability to think independently; others prefer to remain silent not to
lose social recognition. In a situation where contemporary culture has
stripped of any value all that is not marketable, economics becomes
the only climate of existence. This unique “market orientation”  65 of ev
eryday life leads to most people wanting to have those qualities that
are valuable to consumers. For this reason, they do not have their own
beliefs, their own individuality, their own sense of self.
Fromm sees the root causes of this phenomenon in the incorrect
organization of the teaching process, which insignificantly stimulates
63
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critical thinking and affects character development. His diagnosis re
mains valid today, too. Although the ministerial documents regulating
the work of the school still mention increasing educational opportuni
ties, supporting the development of the individuality and subjectivity
of students, independent thinking is dying out at various levels of edu
cation, including tertiary education  66; formalism, subjugation and sub
ordination are growing   67. The teacher is enslaved by the principal, the
principal by the superintendent, the superintendent by the minister.
This yoke is often passed on to students. Literature provides exam
ples for the argument that higher education and academic diplomas
become a commodity that can be exchanged for a suitable place on
the labour market  68. The market discourse promotes a model of edu
cation where the students want to have a diploma rather than receive
education  69. The phenomenon of paralysis of the ability to think cri
tically and reflectively leads to dependence on others and search for
support. As a result, the individual appears as a homo consultans who
sometimes seeks advice from others in order to facilitate and shorten
the independent process of reaching solutions  70. In this way, he avoids
responsibility by fleeing to freedom. Such a situation is dangerous for
both the individual and culture. It indicates that a person has the need
to succumb to the comfort of being exempt from thinking, making
decisions, difficulties in dealing with everyday life problems indepen
dently, otherwise than under the caring care of someone who will do
it for him. Such organization and management of life makes a person
66
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flee into impotence. As a result, the individual loses his critical awa
reness, freedom of thought and central position. Instead, he becomes
a tool which is lonely, lost, uncertain and alienated; his life is meanin
gless. These psychological effects of alienation have led to a situation
where the person withdraws to a “market orientation”, ceases to be
productive and loses his self-esteem. He becomes dependent on the
approval of others, tends towards conformism, and at the same time
does not feel safe. He is dissatisfied, restless and devotes most of his
energy to attempts to compensate or hide this anxiety. “His intelligen
ce is excellent, his reason deteriorates […]”  71.
Fromm, reflecting on ways to improve the situation of a man en
slaved by mechanisms of anonymous authorities, proposes a version of
emancipatory pedagogy. He calls for concern for the quality of the deve
lopment of subjectivity and creative autonomy. He indicates the need for
in-depth research on the growing domination of anonymous mechani
sms. At this point it is worth mentioning that Lech Witkowski, the author
of the most important work written so far on how authority operates in
the public sphere, takes a different point of view  72. Instead of Fromm’s
emancipatory rhetoric, the author proposes to launch processes that
provide the ability to creatively address the claims and needs related to
the very presence of authority. Witkowski believes that Fromm’s eman
cipatory rhetoric is in open conflict with the vision of “rational authori
ty”, which is always temporary, and as Fromm stresses himself, “requires
constant scrutiny and criticism of those subjected to it”  73. According to
Witkowski, “We cannot merely stress the rationality of an authority (as
an intentional attribute); there must be a rational (creative) attitude to
wards any claim to be an authority on the part of the addressee”  74. The
problem of the operation of authority in social space, as Witkowski po
ints out, could be solved by educators. Unfortunately, this issue is igno
red by them and neglected in scientific research or reduced to trivial
questionnaire surveys, without the opportunity to approach the sphere
of ethical, and not only cognitive, concerns  75.
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Insufficient preparation of pedagogues to deal with such issues
may be an obstacle here. It is evident that the currently binding cur
ricula of teaching young pedagogues are dominated by the strategy of
adjusting the educational process and education to the expectations
of employers. As a result, graduates of pedagogical studies are equip
ped primarily in professional competences. This in turn contributes
to the deficiency of other competences, existential one that prepare
one for a reflective life in society. In these circumstances, in order to
avoid errors and pathologies, which are often pointed out with re
spect to educational institutions and practices, a broader and more
insightful reflection on the implementation of processes bringing the
ability to creatively and critically relate to the current reality is justi
fied. This issue could be more comprehensively included in the emer
ging subdiscipline of knowledge, i. e. the pedagogy of everydayness
or the pedagogy of everyday life  76. It allows us to look at everyday life,
find in it what escapes our attention, discover its unknown facets, and
learn about its new senses and meanings  77. Unfortunately, so far, the
pedagogy of everyday life has been rarely noticed in the educational
process. There is also no doubt that with the current curriculum, the
existential aspects of education would be difficult to integrate into
a single pedagogical discipline. There is nothing to prevent them from
being included more broadly in general pedagogy. Although it is im
possible to draw final conclusions here and now without in-depth stu
dies and analyses, it can be assumed that the formation of creative and
critical abilities to address claims and needs related to the presence
of authority in the social realm could create important conditions for
their achievement.
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Abstract:
In accordance with the sociological concept of the world by Alfred
Schütz, the world of everyday life constitutes the object of activities
and interactions of given individuals, who – in turn – have to gain
control over it but also modify it in order to accomplish their own
goals, within the framework of such world and amongst others. In
such a context, it comes across as particularly interesting to reco
gnize whether the contemporary man acts according to their own
needs, desires and goals, and what role authority has in their own
activities. This article attempts to answer these questions on the basis
of the social diagnosis carried out by the American psychologist and
sociologist Erich Fromm. Fromm reveals aspects of everyday life from
a dramatic perspective, emphasising the issue of an increasing do
minance of anonymous authority which an individual voluntarily and
otherwise succumbs to. In such circumstances, everyday life is like
a battlefield whose stake is to preserve the human ability to reflec
tively reference the claims and needs linked to the presence of au
thority within the social area. Shaping such skills and abilities can be
accomplished within the framework of the emerging sub-discipline
and field of science, i.e. pedagogy of everyday life. Unfortunately, so
far, this category is absent, underestimated or even omitted in the
process of education. Nonetheless, this issue undoubtedly deserves
to be treated as a pedagogical challenge.
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authority, everyday life, Erich Fromm, pedagogy of everyday life,
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